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1.   Rationale
· Thinking-based activities  add interest and motivation

· They use language as a tool for acquiring other skills

· Students learn generic skills that are transferable to other areas

· develops critical thinking abilities     eg for coping with media and Internet

Most important in the EFL: context :

· We can teach something beyond language for its own sake

· Learners practice and acquire language while their conscious minds are focusing on a task   beyond the language itself 

2.   Infusion approach

· Idea is not to propose a curriculum based on thinking skills

· but the periodic inclusion of thinking-based activities

· that can be infused into regular lessons where the opportunity offers itself 

   Definition :    "infusing teaching for thinking into regular classroom instruction by restructuring the way traditional curriculum materials are used" 
Swartz, R.J., & Parks, S. Infusing the teaching of critical and creative thinking into content instruction. Pacific Grove, Ca  (1994).
3.  In the EFL context :

· Teacher’s job would be to find contexts for infusion lessons /activities

· scan the curriculum/text book  for items which could promote a particular thinking skill or “invite”  a thinking oriented activity.
4.    Infusion of thinking skills in four main areas :

          i.                       teaching vocabulary

                              Use of concept checking to make pupils process new words
          ii.                        topics
               Eg Space   -  fact and opinion
          iii.                       grammar
               Eg conditionals : Any amusing or dramatic dilemma can be used to generate creative and original solutions
    If the manager had not fired the workers………….. etc etc          
     Eg, comparison of adjectives  -  logic puzzle :
                   Whose car is the most expensive?
           iv.                      thought-full reading
    requires students to think beyond the text -not to answer closed comprehension questions to which there is only one answer, but to engage with the text and produce divergent,  unpredictable, interpretive responses. 

If  the teacher asks interpretive and evaluative, open questions rather than just content questions,  she can lead students to deeper levels of understanding of both literature and general issues.
Idea is to intersperse thought-provoking questions as they read :

For that purpose  we could make use of a bank of generic question stems which can be used in different contexts

· What do you think is going to happen next ?  (predict)

· What would happen if ………………… ? (hypothesize)

· What other options do they have ?  (divergent thinking)

· What do you think of her decision ?  (evaluate)

· Is this the same as when……….?   (contrast)

· What can you infer/assume from the fact that…………….? (infer)
· Compare the behaviour of the two characters at this point.

                In what ways are they alike/different?

· How do things look for this character at this point in the story?

· What advice would you give…..?

· What changes would you make to…..?
· Can you explain why…………..
· Can you think of a different solution to the problem than the one the hero chose ?

· Imagine that the ………………….. How would the story have ended ?
