 DYNAMIC ASSESSMENT
New kid on the block?  Slide 1 DA
DA is a powerful and well known psychological assessment, and it is now also becoming  a rapidly growing trend in educational research,  including EFL teaching.  So then why the new kid on the block? It is certainly not new in research circles,  but on our block,  which is the average EFL classroom, it certainly is. Since DA is such a powerful tool, I would like to explore how it can be fruitfully be applied in everyday classrooms. 
What exactly  is DA?

First of all, how does it  differ from traditional assessment methods, variously described as static, normative or summative assessments? 

Here are some of the key differences.

As the name implies, summative methods are attempts to summarize student learning at a particular point in time – in other words to test students  to see what they are capable of doing right now. This is sometimes referred to as testing the ZOA – the zone a actual achievement. Slide 2 In other words, summative methods assess past learning. 
DA, on the other hand, assesses  the future.  It assess one’s future learning potential, regardless of the level the learner has achieved in the past. The formula also allows learners to compete with themselves, rather than with others. Both of these factors have made DA intuitively attractive, and perhaps accounts for the fact that educational researchers are trying to find ways to use it in the classroom.

The  key element of a DA approach is the belief that evaluation of individual learning potential is no less important than testing the current performance level of a student. The model of DA psychological assessment with which I am most familiar,  Feuerstein’s  Learning Potential Assessment  Device (LPAD) gives us the key:  DA offers a model that can help us assess what the student is potentially capable of doing in the future. 
You could summarize the difference by saying that  DA focuses  on learning processes , in contrast to traditional assessments which focus on already learned products. 

The theoretical basis for DA was provided by Vygotsky’s concept that learning takes place in what he has called the ZPD, the Zone of Proximal Development, or, if you like, Potential Development, and on Feurstein’s concept of MLE – Mediated Learning experience. Vygotsky states that the ZPD is the zone where learning takes place … it works like this   …  At one point, (the ZOA)  the learner can complete an assignment unaided. At another, the assignment is beyond his capacity. In between, is the area in which Vygotsky claims that  learning takes place, if the learner is given appropriate mediation. 
 Feurstein states that mediated learning experiences within the ZPD can substantially improve learning potential. 
The most radical difference between the two approaches is the role of the mediator. The  mediation that is provided during the assessment is intended to disclose underlying problems  and help learners overcome them by providing appropriate cognitive learning strategies. In other words, DA is an integrated process of both  teaching and testing. 
This is also what makes it counter-intuitive to conventional assessments, which frown on any form of so-called ‘helping’ during the testing process. In DA, the mediation provides essential insight into the leaner’s cognitive strategies or lack of them, information which summative assessment cannot provide, and DA thus provides an individualized map for future intervention. 

Very few authors have suggested that DA of learning potential should replace standardized, summative testing: DA is not one size fits all: it is not for everyone on all occasions: the most common approach is a combination of assessment approaches. 

But most DA experts suggest that it is particularly useful when 

· Scores are low on normative tests, especially when they do not accord with information from other sources (this kid is so bright ,,, why is he doing so badly?  … ) (In this respect I am often reminded of a research project with street kids from Brazil where these kids who were utterly failing in school arithmetic classes performed the same actions with ease when conducting their after-school street ‘businesses’…)
· There are cultural / language differences from dominant culture, e.g. recent immigrants, ethnic minorities

· Socio/economic/emotional/ physical factors have created  obstacles in the past. 

One example where Feurstein’s LPAD has been spectacularly successful  is a project of the Feurstein Institute that I have been working in for several years … Ethiopian students who have failed to get into university are tested with the LPAD and those who show significant gains are admitted to elite faculties of their choice at Hebrew U and Bar Ilan. Over the years our student have graduated successfully in medicine, law, history, medical sciences, nursing, psychology, social work and more. 
Another promising step is that very recently the army introduced DA  for Ethiopian recruits. 
In language teaching  research there are numerous research studies on DA to assess oral, reading and writing skills.   I would like to suggest that DA principles also can be the basis for an approach that can be fruitfully applied in everyday normative classrooms. 

Let me give you an example.

A few years ago Alex K. and I constructed a model that was tested on beginning students in several of the pre-academic centres to assess language and reading skills.   
The model follows, with a slight variation,  a classic DA formula of 
Pre-test  …. Mediation… post- test.  The pretest was a series of language activities. which were chosen to lend themselves to the use of cognitive strategies rather than relying simply on static knowledge.

We tell the students something like this: you  will be doing a test in 3 parts. After the first test,  we will discuss the results with you, showing which strategies you can use to improve your results, and then we will give you another test to see how you learned from the discussion. 
The test will gradually get more difficult. Do whatever you can but don’t worry if you don’t finish. We also want to see the level of the class so that we can plan the lessons for your course in the best possible way.

After the pretest, and based on the results, the students receive their tests back and the mediation process introduces the strategies that can be used to solve each of the problems. (a variation to the classic formula was a brief information page for students to revise after the mediation.)  The post –test was identical to the pre-test in format and level, only the content differed, for example if the pre-test had a text about lions, the post –test was about tigers, and so on. The materials were pre-tested in several colleges to make sure that the level was the same for both tests, which it was. 

The DA assessment was completed in 3 days – we didn’t want, heaven forbid, that any extraneous learning apart from our mediation should take place between the pre and post test.)  
Examples of strategies are:
Look at all the data.
Describe the data
Start with what you know

Look for clues

Make connections

Comparison

Use a model

For example  see SVC?   Previous knowledge had been used in the first section (pronouns, question words, etc.)
The results were very revealing. 
In many cases student who started out at the same level on the pre-test varied  considerably on the post -test…
For example, chart EFL 
The DA proved useful to many of the mechina teachers. It enabled them to distinguish those students who needed more specific mediation and those who could be given more challenging assignments and go ahead with minimal mediation. We have found that the  assessment has proved particularly valuable for those students whose ZOA –zone of actual achievement is low, and who usually do badly on summative tests, but whose improvement has been particularly dramatic.

When these students see that nevertheless, their learning potential is high, it is a tremendous motivating factor, especially in view of the fact that the results of summative  tests are often used to make important  high-stake decision about people’s lives: success provides entry to many of life’s goodies, ranging from parental beaming at their childrens’ report cards, student self-esteem and social status, admission to college, university or prestige faculties or high-paying jobs, and so on. 

And for students whose level of improvement is minimal, it is nevertheless encouraging for them to see that there are strategies available that can be taught to help them improve.  As one student said when I showed her this, “Sof sof!”
If our model is one that will fit into the level at which you are teaching, it can be a useful tool to help you plan further assignments, gauge the ZPD of your students, and assess those who can benefit from extra cognitive strategies, on the one hand, and those who  can benefit from more challenging assignments on the other. 

But now let me point out some of the limitations to using DA in the classroom.
In general among  the main limitations are that 

a) they depend heavily on role and skill of the mediator (but most methods do…)
b) compared to summative assessments they are very labour intensive: but it might be worth the effort on a onetime basis at the beginning of a course, to assess the potential learning skills of your students... 

c)  most teachers have neither the time nor the theoretical knowledge to build and test their own valid assessments,  so that the main drawback is lack of readymade models. I was only able to build our model because I am an English teacher,  I  studied at the Feurstein Institute, and I worked together with Alex, who is the Director of Research at the Feurstein Institute, and I had colleges available which were willing to test the results. . 
But if  our ready-made materials suit the level of your class – 3 and early 4 points –we found that teachers were readily able to apply the DA.
I am particularly aware of the  lack of readymade materials. I am constantly getting emails from people all over the world who have read our research,  asking for examples  of EFL DAs  and especially from teachers and university students writing their MA or doctoral dissertations.  An intriguing  fact is that many of these requests come from teachers and students who write to me from Iran – I even helped one young teacher design his own research into using DA to assess writing skills, Shariah whose surname I won’t mention, but he was very happy for me to mention his name here.  

If these are the limitations, and they are real ones, then WHY AM I TELLING YOU ALL THIS?

Because  even if the available model does not suit your classroom, there are several key elements of DA which can be adopted in order to promote learning, and this is actually the main point of this presentation.

ZPD!!  ZPD and ZPD. That’s where learning takes place.  Adapt according to your class.

Introduce cognitive strategies that can be isolated and explained 

Appropriate mediation – the teacher becomes a mediator rather than instructor.
Follow up with models

Models should be used used till integrated by the student. Some students require them longer than others.
Material should be hierarchical 

Introduce the concept of competing with oneself

Individuation : gainers  get material to go ahead, lesser gainers given strategies

Integrating assessment and learning

And the greatest of these is working within the ZPD.

If you would like more in-depth information about our research, here are the references.   EFL slide 8
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