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Fluency and accuracy
A. How important is it to be accurate?

What do you think?

Would you agree or disagree with the following statements?

1. It’s not important for students to spell English words correctly, as long as their meaning is clear 
2. It’s not important for students to pronounce like a native speaker, as long as they are easily comprehensible.

3. It’s not important for students to use correct grammar, as long as they are getting their message across 

If you answered ‘disagree’ to any of the above – can you say why? 

B. Achieving accuracy
(Prevention is better than cure)

Research indicates that to achieve accuracy, learners need...

communicative language use  +  some explicit rule-learning  +   practice

Probably the optimal answer is a combination of these models:

· Communicative tasks, with ‘time out’ for focus on form, including practice exercises

· Rule explanation, leading into both ‘mechanical’ and communicative practice

But also time for: 

· Communication on its own

· Focus on form on its own

C. Correction
(When prevention hasn’t worked)


1. What different kinds of correction are there? And which is the most effective? 

Which type of correction, on the whole, leads to better   uptake? (Lyster and Ranta, 1997; Lyster, 1998) 
· Simple ‘recast’ is most often used, but leads to least ‘uptake’!

· Recasts may not be perceived as correction at all! 

· The best results are gained from corrective feedback + some negotiation.

Within communicative interaction, we try to make our corrections unobtrusive because we don’t want to disturb the ‘flow’ – so we use quick ‘recasts’, and don’t demand self-correction

But many of these may not be perceived as corrections, or even noticed, so may be a waste of time!

If we correct, we need to make sure ‘uptake’ has occurred, even if this slows things down a bit. 

2. What are learners’ preferences?

· Learners want to be corrected.

· Learners feel corrective feedback is valuable (Harmer, 2005).

· Learners prefer explicit correction (but maybe not adults and more advanced learners, Harmer, 2005).

· Learners understand the value of repeating / rewriting the correct form.

· Learners do not, on the whole, like to be corrected by peers. 

D. Summary and conclusions

Accuracy-oriented as well as communicative teaching of language 

We need to do all we can to make sure that as students are learning new language they learn it correctly; so we should provide opportunities for students to:

learn rules: talk about  the language (language awareness), including contrast with L1, and practise accurate production
as well as:

lots of communicative work: exposure to (correct) spoken and written language, communicative speaking and writing tasks

Effective corrective feedback

If after all this learners are still making mistakes, corrective feedback can help improve accuracy. 

Corrective feedback may be provided during communicative tasks. 

But ‘recasts’ on their own are probably ineffective. 

The most effective corrective feedback occurs when learners actively participate in negotiation of the correction, to make sure that there is uptake. 
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